[UCI]1804: 24011- 200000234714

2005 8¢

S8 5F A AL o] 3L %) 8 9] = -



Effects of the Learner’'s Background Knowledge

on English Listening Comprehension

2005 84



?ﬂl%%‘ﬁ ot

2005 44



;OH
Np

o

o

6

T

2005



iii

L A

— A A S NG © N e

11
12
14
15
15
19

91
25
25

95
26
26

Gatas
=0

M

o

LI S I R g WX
K :
jzel

of o
U =

=

o} N el

" NOTE

EIEE R
%

K
K
]
2

3%
/gl jr,]_;(é
&

T X X X mu % W oW T
xR R °© T X W W
oo T T o S 7

~
1| TR U -y [ ~a

A
H
of 3f o] A 9

o]
o]
ok
‘53:
3

9
T
q
H

T ©

)

__rL
17
|

)

5
A}
al

7]
7
7]

B

kil
1
2)
3
1
2)
3

oo g ~

AT

1

2.
II. ©]
III



27

27

i

o)

Y

o
alg
e

X

r
-



ABSTRACT

Effects of the Learner’s Background Know ledge on

English Listening Comprehension

By Su-Young Kim

Advisor : Prof. Kyu-eul Yeom, Ph. D.

Major in English Education

Graduate School of Education, Chosun University,

Gwangju, Korea

The purpose of this study is to investigate the effect of the learner’'s
background knowledge on English listening comprehension.

The subjects for this study are 100 high school students. The subject of first
group 35 in the first grade, second group 35 in the second grade, third group
30 in the third grade of high school.

This study was designed to investigate the following questions; (1) Does
background knowledge affect on the English listening comprehension? (2) Does
the grades(first, second, third) affect on English listening comprehension? (3) Do
the effect of background knowledge vary with the grades?

In regard to the first research question, the results of the between-within
analysis of variance clearly indicate that background knowledge affected English
listening comprehension. Addressing the second question, the analysis of

variance demonstrated that grades variable was not significant. The means of



grades revealed that there is no consistent increase in comprehension scores
across the three levels. Finally, with regard to the third research question, the
data analysis indicated no interaction between the two independent wvariables,
background knowledge, ground. Background knowledge emerged as a powerful

factor at all grades included in this study.
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an active organization of past reactions, or of past experience, which
operate in a well-adapted organism to allow wunitary response to

incoming stimuli(Coleman, 1983:4-5).
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a schema may be used in wide variety of situation as a framework
for understanding incoming information: it exists in memory as
something that a person knows: it is organized around some theme: and
it contains “slots” that are filled in by specific information in a

message(Dunkel, 1986:106)
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(2) Schemata are embedded in a hierarchical form. 1&]sle] oW 5 Jid 2
Hop dubAd Jhd stell E£23EH S Aol dE Eo], “deolE ¥
(waiter activity)”o] t 3t schemat® "d=E oA el 2]A“o] o3t schema ©}
Aol EFE o] S Aot

(3) Schemata represent generic concepts which vary in levels of abstraction.
AFAA Fxolle= FAAA APERER ofye} FA4AQ A e o 3l
oA E 5o, 7z} 7oL “AF}7e] W& schemaiwto] oly gl “olFthE 7o
)¢ schema®™ @7 7FA i1 & F Ut

(4) Schemata represent knowledge, not definitions, because schemata contain a
network of interrelationship that hold the constituents of any particular

3}
A=}

B

concept. & EW, WA F schemar HAIY Ao I3 5o

AddA A4 #dste] wdE dE S v

rlr
il

star gk 1

The schema of classroom

objects (desks, chairs, chalkboard, lectern)
events (the first day of school)

people ( teacher, students)

actions (lecture)

spatial relationships (proximity of teacher to students)

functional relationships (opportunities for students to ask questions)

ol Ael B4 wHE e} 2ol A
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toolBg e A 7HA 847 AR et AT oldlE o]Holdlitt=
t}.
2] Coady(1979)¢] EFL/ESL o]&] =3

2
AN

A% GEhlE A0 ot T AN Fa4e n

[

=5

A 5 -~ W7 74

-1 o

(conceptual abilities) (background knowledge)

vl

i]— —

o

=
(process strategies)

[2™2]9] 2o A 7132 % H(conceptual abilities)S dwrzel A& FI&,
4 HA=F(process strategies)= A T Hel dojA tree 9 FAH S ax(dE
50 54 Yol @ AH, FHAYA o], FAAA AR)E ols T ey
A Adojgte A A A s = 9o 22 do] A HAAHNA= AR A FaA

AAE L oy AAHders O AR el T2 d27h Ha A

e 9lom EFL/ESLe] old #ofoll A Al HA a4 wjAdx 2o 713 A% 3]
Ha vk AFsa 9uh(Carrell & Eisterhold, 1987).

vkl B 9lth(Long, 1989). o2& A4 G2 ofd Aol dAdd dHE o

Aahed FEE AR AQF7) T gL Fr Aotk
o]
o AGAA gol AAHR, oA F A4 ALH = Aush FYsop drie 9

of wpet o] RolHh A® oled dele T A AuALNA, = FFA A

2]
gg s stk AgAAdS A do AFA AgRFe ded] sH e 4
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HE S ek meA EvloldE Wik Wed FRG £E me o gne
HApe] AN e 8@

A AA AQA wEH dae AL 7)o Lol AAAew A4a

vt Bad A% oldg AN ¥/ AN, == AR AFS AN 9
o] olejd MAANS BEETh F1rel Aol Yo} FAELS o d WAA

3=

21 & “frames”, "script”, "prior knowledge”, "background knowledge”, & © «wu}
Ao ®E "schema’® HATC o] APAA S HIoA FAS AET AU}
E e, tHols oW do] dojd ARIVIE A MFL, ZHOoEN AT
25 @ F A=F ded gAY VI AAE A= MAAYE &8
sto] a7 Atz st oulE gof, o] gtk Aol whEbA o]y H
st Fxo g, 7MQlel 2 H3tE oldfistr] fstel &Esk= Wi E A4 Abe] ¢
Az zgo] os] dojus Aolg, g weF B WEol| e v x| Aol FE

s e We & = Ha o WES AL 7198 5 QAR wj g x A o] gl

ofth. WA A o] Hafol mAE el B AFE F3) mEh G Aol w
=7 e Eel %ozt ol AekA wHE QU Azddel 9 odst A
WA A G MAdes Ao 9

[e]

ATE =84,

i

Maureen Weissenreider= 2#QolE 2= T4 A 2o w2 7]
o WAE F2RE A i X 2 (textual schema)¥} T2 HE=U-E Ao o

3k A 2] (content schema)?] 9GS Ag AFI A3} HxREo] o] F 714 AFXA

A& HAskal Qi o]et A4 REuUES oA FHzE aAd s A
FS FA HLEAZ F JdS u EV]od7F SAHTE AFA S 9T
Mueller(1980)= ®]=rol A 5ol & shFstal A= 19999 v= gy ES o

oz drEel Wgol B FA E7 FHe WA gl Bake] 2
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o] whule dehi 4ol 9l
A gA ZA UE wol
Markham¥ Latham(1987)% w|=rollA ¢oj& dtFeta 3= 65% ¢ ESL Widt
BES dgom WA Ao B/ S AL JFe 2ARAG BARE F
%

28 e FAES Fish G, 208 FAEL /ERE WA YA 16

Underwood(1989:44)= €71 A 5 & SFAFNA AT Ao &S &4 ¢ +
A7 A3 EFH = Ao vHFst Auh. APAA FRoJEZAqA= dH A7

A StEAE old AAoNA FaT WMaw Adsta v 2dER ded AR

(1) DA Ho}87] (Assess prior knowledge) © A& A& SHAel A A4
o] E7] vy AZAAI L F4 NEL P43

ghtt,

(2) AA 719 AF§3}7) (Use visualization techniques) @ & 3 x}9o] np&<Lo] 19

- 21 -



o

Aapel A BAse s Ao oW wg WRadn s dukeid 9ol sty
E=

2 a8 e AAZ olme WS Agstel E7] odE A% FAAQ

o

(3) W AA A A3 7] (Present the message) © S A7 o3 & & YEs AR
2 @A oldlsts ol WL Auke(cua)E 271 S8 E7 HAL o
¢ b BBl FelstAl @k,

v

[e]
5EHE RS

(ot

(4) NE& BAAN7) 7)Y dE3E7] (Make connections and ask questions) : 85 <

-

o A A4 MAAE QAN A4, FhE aTeE ATS @)

(5) A2 bke 3517 (Invite reflections and response) : &-5Akol Al W A] A o

W 2= A4 AesiA sta B, 2rdE, 227, A5 ot

5 o}
= Ty

e

’

T ANERD BEL Bl B Aol 0T WL A Bk

Long(1989)2 ¢l=ol& olsist= Ag HANAM sFate 7|E A4E& 443

Foreign language listening may be considered analogous to a jigsaw
puzzle. On the bow is a photo of the finished product, analogous to the
listener’s script. The frame defines the puzzle’'s parameters or the
listener’s expectations. Like the puzzle aficionado who fits the pieces
together in chunks corresponding to swaths of color or objects shown
in the model picture, the Ilistener segments pieces of input into
meaningful units during the comprehension process. Finally, the more
difficult pieces are set in place one by one, until the puzzle is

completed(Long, 1989:33)
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o =M

2
-
N

g

€

| E7be A9 daRsashd, 28, 38hd)d A

¢
ol
o

2 dATE g Ay o
Y4 Korean folktales ¥+ 719 #4L& W& Serbian folktale, Jamaican
folktale & 7HQl ZF dl 7le W2EZ Agxgom o] Hz H7ts52 A Hd9
A PAAAE 100 ol Al A A = AT}
ek Halgol dojA Fdo] wep Zolrt A=k, AP A Aol do] Ao o
FS MA=7HE At s d@A Aol gde wel g3E YEivert &
o} ¥ 11z} FHr}.

B7F A3 A= & ZA 18 wiAste] 108 S AT AdA

2
o

Aol glFel st A= =9 APe & HEE Zast AddA4o] gl

J>’

dqsts FALS =9 Ag A Tl diste] Hds vug & R0 FAA S
2 9gu7F g 3x2 £34 A (mixed design)E o] EAEA(ANOVA)S o] &
s

Ao stad A 9w AAEt F S vusd ve (% 3]0 Ve A

. Familiar(zl <3 W] &) Unfamiliar(st A& Wl §)
N M S.D N M S.D

184 35 8.941 0.944 35 5.971 1.435

23d 35 8.788 1.031 35 5.909 1.356

38d 30 8.907 1.350 30 5.815 1.638

7 A 100 8.878 1.100 100 5.904 1.463
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[ 3114 melFol 2 ek

1o

)z A%

(o

W&o A 183 (M=8.941)9]
33 (M=8.907) 1.t} 33t o] 23hd (M=8.788) itk Hato] A thgrom Sae )
Fol A 19 (M=5971) 28hd (M=5909) 38 (M=5815)¢0.2 Hite] A et
onz shdol weh E7] olsx el Edblt AAHA Aol H molx wrh
AU AU A5 AW dF Ae A7 AE5 )

o ol we Fito AojE vEHlit Al el A5 L] =0 FAEE

go 2ol wa Aud Aol B %A e

Source SS df MS F Sig.
RSy
gd 2.174 2.000 1.087 217 .806
9 = 486.321 97 5.014
7 e
A A A 1592.635 1 1592.635 509.521 .000
hd a3 A 2 4.177 2 2.089 668 515
2 A 303.198 97 3.126
[ 4]A & & %ol ghde] mE E7] oslgdy e p<05 FolA

_28_



& ¥ (2-way interactions)= p<.05 FFolA p=5150l2 &2 AF/HAL 71ZslA &
ghot, webA e Ag Ev gl Ao® ddEd.
g [ 1] gddd e dxe Z3 44 F9 Jis F248 JE=R

JEpdl Aol

10.000
9.000
8.000
7.000
6.000
5.000
4.000
3.000
2.000
1.000
0.000

—e— Familiar
—— Unfamiliar

184 23ty

—

w
1
[

(29 1] shdoll whe AJdAA e Ft

P

A [2g 112 shdel e

rob

S 23 dde 29 e Aolg welFa g

=d Z 1, 2, 383 E5F Familiardr FAlo] g H4 HF (18 dM=8.941 2383
M=8.788 38 dM=8.907)°] Unfamiliardt FAo 3 "4 HAF A AIAM=5971 2%
WUM=5.909 38tdM=5815H1t} =A Yelya o, oA ZE] v A A A

HEAE Bt g Ao tehd
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M.D Std. Error Sig.
FAM 13h4 28 5143 .408 .420
33t 2619 424 .811
28 18d -.5143 .408 .420
33t —.2524 424 .823
38 18d -.2619 424 .811
28d .2524 424 .823
UNFAM 13 284 -.1143 .547 .976
3gd .2095 .569 .928
28 184 1143 .547 .976
33t 3238 .569 .837
38 18 —-.2095 .569 .928
23hd —-.3238 .569 .837
[ 4]9 2424 FEFAA AFAA wat wfs Fo3d 27t dves A&
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The Hungry Tiger

One cold winter a night dog named Nureongi was searching for dinner on
a frozen river. He had watched the ice fisherman during the day and he had
seen them fishing. And he had hoped so much that he might find a fish that
they had thrown away or maybe a fish that they had just dropped along the
wayside.

Well, as this old was searching around, suddenly a huge hungry tiger
appeared. Nureongi knew the tight was hungry by the way the tiger looked.
He also knew that the tiger would consider him a very tasty meal. He could
tell that by the way the tiger looked at him. Even though he was afraid, he
very calmly said to the tiger, "Oh, I see hungry, Uncle Tiger. But why would
you want to eat a bony old like me when you could have all the fish that you
want to eat?” "Well, I would rather fish,” said the tiger "But how can I catch
a fish in this frozen river?”

Well, that sly old dog, he began to explain to the tiger that how he could
use his tail as a fishing line. Well, and sure enough, the tiger was fooled and
very slowly he began to lower his tail right down into that freezing cold water.
Now the old tiger didn't pay a bit of attention to the pain that he was feeling
in his tail. All he could think about is fish. And he kept listening to the old
dog as the old dog told him about the wonderful fish meal he would soon
enjoy.

Well, when the tiger could no longer stand the pain in his tail he told
Nureongi that he wanted to pull his tail out of the water. but try as he might,
the tiger could not remove his tail. you know why? It was frozen. It was

frozen in the ice. The dog looked and he said, "Oh! Uncle Tiger, perhaps
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you've caught too many fish.”

Well, Nureongi headed for home and as he was walking away, he could
hear that tiger crying out, "oh! my tail! My poor tail!” Well, that sly old dog
had not found a fish dinner that night, but he had saved himself from being

the tiger’'s dinner that night.

The Jealous Hyena

once upon a time, a lion and a buffalo had a terrible fight. It was just
terrible. And even though the lion won the battle, he was very badly wounded.

Well, Kalulu, a wise old rabbit, took care of the wounded lion. And many
animals came to visit the lion, and each animal brought along some kind of
medicine that they thought would make the lion better. Kalulu welcomed the
visitors and gave the lion the different medicines. But week after week went
by and the lion remained very sick.

One day, the hyena came to visit the lion. He was fed and very well
entertained by the rabbit, as a matter of a fact, he was so well fed and
entertained that he became jealous of the rabbit’s job as caretaker of the sick
lion. and do you know what? He began to work out a plan whereby he would
replace the rabbit as the lion’s caretaker.

When he entered the lion’s sick room, he said to the lion 'Hmm, I'm
surprised that you have remained ill for so long. Haven’t you been taking the
rabbit’s special medicine? I mean, it's well known that rabbit has a secret and
very powerful medicine that heal injuries such as in yours in just a few days.
Perhaps rabbit enjoys seeing you helpless so that he can be master in your
house.”

Just as the hyena was saying this, rabbit entered the room. The lion asked
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Kalulu about the special medicine. And rabbit said, yes, yes, he did know how
to make this very powerful medicine and he would certainly make it just as
soon as he had all the ingredients. And he said that, yes, he had almost
everything he needed. He had the herbs, and the roots, he had the ground
crocodile teeth, and he had the snake’s blood. " But,"he said, "you know there
is one very special ingredient I need that I haven’t been able to find, and that
is the heart of the hyena!”

Well, when the hyena heard this, he left the room very quickly. the lion
looked at his wise old friend, Kalulu, the rabbit. They both knew that the
hyena was jealous and they also knew the rabbit had used a very very good

trick to get rid of that jealous hyena.

The King Has Donkey Ears

Once upon a time, king Yungmoon woke up to find that overnight his ears
had changed into donkey ears, long, thin donkey ears. In order to hide this
terrible secret from the world, he ordered his tailor to make a hat that would
come down over those terrible ears and cover them so that no one would see
them. And he wore this hat all day and all night. He never took it off.

Now the faithful tailor was sworn to secrecy. He was not to tell a soul
about the king’s donkey ears. But as you can imagine, it was hard to keep
such a wonderful secret. nd do you know that tailor became sick. He became
sick from the stress of trying to keep that secret. He became so sick that to
go a special place, a place called the temple of Kyungjoo. and he went there to
take a rest.

One day while he was strolling in the gardens of the temple, the hid

himself in a bamboo grove and he just couldn’t help it. he yelled out, "My Kking
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has long ears like a donkey!” and then the moment he said it, he fell down
dead.

Now, whenever the wind blew, a song rang out from bamboo grove and it
said, "My king has long ears like a donkey!” Well, when the king heard of
wind’s message he was so angry, oh he was just furious, he ordered the
bamboo grove to be cut down and he ordered palm trees to planted in their
place.

Now the palm trees grew quickly, but among these palm trees, a very
similar song rang out and it said, "My king has long ears, my king has long
ears....” Well, by and by the king died, and out of the roots of the old
bamboos’, young bamboos plant shot up. The people of Kyungjoo, well, they
transplanted the bamboo shoots and the palm trees, they transplanted these into
their gardens so that they could hear the musical entertainment of the bamboo
groves and palm trees. And they loved the wonderful sound which said "My

king has long ears like a donkey! My king has long ears!”

The Story of Common sense

Once upon a time, an old man named Anansi had an idea. he thought that
if he could collect all the common sense in the world, he would become the
richest and most powerful person in world. Now, his plan was that having all
the common sense would make it so that everyone would have to come him
with their problems. And then, he would charge everybody for his advice. And
that’s how he would become rich and powerful.

So the first job was to collect all the common sense he could find. But
what do you do with common sense when you've collected. Well, Anansi

decided that he would put all the common sense into a huge jug. And when he
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began to search, he filled the jug to the very top. and then being so fearful
that somebody else might get a little of this common sense, he decided that he
must hide it at the top of a very tree. So tall he would be the only one who
could reach it. In order to get the jug to the top of the tree, he tied a rope
around the of a jug, and then he hung the rope around his neck. And so
wearing this huge jug necklace, he began to climb the tree, But climbing a
with that huge jug was very difficult, The jug just kept getting in the way.

And as he was working so hard to move up the tree, he heard loud
laughter coming from the bottom of the tree. He looked down and saw a little
boy who shouted, "What a foolish man you are! If you want to climb the tree
front wards, why don’t you put the jug on your back?”

Well, Anansi was so angry when he heard this big piece of common sense
coming out of the mouth of such a little boy that he yanked the jug from
around his neck and he threw it to the ground. the jug broke into many pieces
and the common sense was carried by the wind throughout the world. And so
was that everyone got a little bit of common sense and no one got it all. And

it was Anansi who made it happen that way
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